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Abstract 

 

This study examines the lived experiences of solo teacher-mothers who balance the 

dual responsibilities of teaching and single parenting. Using a qualitative                          

phenomenological approach, the research investigates how these women manage 

emotional stress, financial pressures, child-rearing demands, and family emergencies 

while maintaining their professional roles as educators. Key areas of inquiry include 

the specific roles they fulfill at work and home, the coping strategies they employ, and 

the impact of unforeseen events, such as illnesses or crises, on their daily functioning. 

The results show that solo teacher-mothers face considerable emotional exhaustion 

and financial strain; yet, they demonstrate resilience through effective time                        

management, support from their extended family, and the adaptive use of institutional 

resources. The study recommends implementing more flexible workplace policies, 

providing mental health support, and offering accessible childcare services.                     

Recognizing and addressing their unique challenges can contribute to policies that 

enhance their well-being and effectiveness both at home and in the classroom. 
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Introduction 

 

 Across the world, teaching is recognized as a profession that demands deep 

emotional, mental, and physical commitment. Teachers are not only expected to               

deliver academic content but also to nurture the holistic development of their                        

students. For solo mothers in the teaching profession, this responsibility is doubled, 

as they must also manage the full demands of parenting alone. As Koops et al. (2023) 

noted, being a teacher requires continuous emotional availability and mental                       

resilience, qualities that become even more critical when coupled with the duties of 

solo motherhood. In the Philippine context, the experiences of solo teacher-mothers 

remain largely unexamined, despite their growing presence in schools and their              

significant contributions to both their households and the communities they serve.  
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 Recent work by Espiritu (2023) and Magdamo (2023) highlights the                         

compounded challenges faced by these women, who must navigate institutional            

expectations while managing family life without a co-parental support system.                     

Although studies on work-life balance and women in education are increasing, many 

still treat the category of "working mothers" as a monolith, failing to capture the                   

specific struggles of solo teacher-mothers. While research, such as that of 

Moghadam et al. (2023), focuses on student mothers, and Delgado (2023) offers             

insights into working solo parents, a notable gap remains in the literature that isolates 

the teaching profession as a distinct domain of study for solo mothers. Furthermore, 

school systems often overlook the emotional labor, coping mechanisms, and                   

sacrifices of solo teacher-mothers, which leaves their voices unheard in policy and 

support programs. This study seeks to fill that gap by using a phenomenological              

approach to explore the lived experiences of solo teacher-mothers. Through this lens, 

the research aims to uncover how they navigate their intertwined roles, the challenges 

they confront, and the resilience they build, contributing valuable insights into                   

improving work-life integration in educational settings. 

 

 Specifically, the study sought to answer the following questions: 

1. What roles did they fulfill as both teacher and mother? 

2. What significant challenges did solo teacher-mothers encounter while                     

managing their dual responsibilities? 

3. What strategies did teacher-mothers use to balance their work and home                   

obligations? 

 

Methods 

 

Research design 
 

 This research used a qualitative phenomenological design to examine the lived                  

experiences of solo teacher-mothers balancing their roles as educators and                     

caregivers. This approach enables an in-depth understanding (Ulfh, 2024) of how 

they perceive and navigate the challenges of both professional and family life. By             

focusing on participants' experiences, the study aimed to identify shared themes and 

illuminate the essence of their narratives. It examines their strategies for managing 

their roles, the challenges they encounter, and the factors that enable them to                 

maintain balance.  

 

Participants and Sampling 

 

 In this study, six solo teacher-mothers were purposefully selected to provide                

in-depth insights into their unique experiences in balancing professional                                 

responsibilities and caregiving duties as solo teacher-mothers.  
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 This sample size was sufficient to reach data saturation, as recurring themes 

emerged consistently across interviews, and no new information was obtained in      

subsequent discussions. This aligns with the flexible approach to sample size                    

determination advocated in the referenced article, ensuring that the study's findings 

are credible and contextually rich. 

 

 The study aimed to explore their resilience, adaptability, and resourcefulness in 

balancing personal and professional demands. The following exclusion-inclusion               

criteria were used to choose participants: 

• They were full-time high school teachers who had performed at least very             

satisfactorily in their school heads' annual performance evaluations for the last 

three years. 

• They were teacher-mothers who had not had a husband or a partner for at 

least 3 years. 

• They were actively raising at least one child who was at most 15 years old. 

Lastly, they had never received any financial support from their ex-husband or 

partner for their child/ren from the time they parted ways. 

 

Table 1 

 

Profile of the Participants at the time of the separation 

 All participants included in the study were employed in a public school and                

received a Very Satisfactory rating on their Individual Performance and Commitment 

Review Form, which serves as the basis for rating all teaching-related employees of 

the Department of Education.  
 
 

Maata et al. (2025) 55 

Participant 

No. 

Age No. of Children and age No. of 

Years in 

Teaching in 

The Public 

School 

Teaching Load Solo-Status 

Duration 

(years) 

1 

 

27 1 daughter, 2 years old  7 Junior High School 7 

2 23 2 children, 4-year-old boy 

and year 2-year-old girl 

3 Junior High School 3 

3 26 Pregnant 6  Junior High School 3 

4 20 2-year-old son 1 Senior High School 3 

5 38 2 sons, 8 and 4 15 Junior High School 10 

6 30 3 sons, 5, 2, and 5-month-

old 

10 Senior High School 3 



 

 

Instrument 
 

 This study employed a semi-structured interview guide, which is well-suited for a 

qualitative, phenomenological approach. The guide is intentionally crafted to draw out 

rich, personal accounts of participants' experiences—specifically, how solo                    

teacher-mothers manage the dual demands of teaching and parenting. Its flexible          

format allows the interviewer to follow a set of core questions while also exploring 

emerging themes that naturally arise during the conversation. The development of the 

interview guide began with identifying the key areas of interest that aligned with the 

study's objectives. These included the emotional, financial, and caregiving challenges 

faced by solo teacher-mothers, their coping mechanisms, and the impact of                          

unexpected events such as illnesses or emergencies. Questions were designed to be 

open-ended, encouraging participants to share their stories in detail and reflect       

deeply on their lived experiences. The overall aim during conceptualization was to 

frame questions that would remain grounded in phenomenological                                    

principles—centering the participants' voices and perspectives. 

 

 After the initial draft of the interview guide was created, it was reviewed by                

experts in qualitative research and phenomenology. These reviewers provided                 

feedback on the clarity, appropriateness, and alignment of the questions with the 

study's purpose. Suggestions were incorporated to improve the phrasing of                     

questions, ensure neutrality, and enhance the flow of the interview. The evaluation 

stage ensured that the guide would be effective in generating meaningful, reliable, 

and ethically sound data. To further refine the guide, a pilot interview was conducted 

with a teacher-mother who fit the criteria for participation but was not included in the 

actual study. This pilot session helped determine whether the questions were                     

understandable, relevant, and capable of prompting insightful responses. It also             

allowed the researcher to assess the pacing of the interview and identify areas that 

needed simplification or rewording. Based on the pilot test, minor adjustments were 

made to enhance the guide's effectiveness and sensitivity. 

 

 Following expert review and pilot testing, the guide was finalized for use in the 

main data collection phase. It retained its semi-structured format—starting with                 

general, rapport-building questions and gradually progressing to deeper, more                  

reflective prompts. This final version was carefully structured to support a natural        

conversation while still ensuring that all key themes related to the research objectives 

were addressed. Its flexibility also allowed the interviewer to ask follow-up or clarifying 

questions as needed, such as: "Can you tell me more about how that situation                    

affected your role as a teacher?" 

 

 The semi-structured interview guide was developed through a thoughtful and 

systematic process to ensure that it would elicit meaningful insights into the lives of 

solo teacher-mothers. Its strength lies in its ability to balance structure with openness, 

allowing participants to share their stories authentically and in their own words. 
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 The data-gathering procedure for this study utilized a systematic approach to 

explore the lived experiences of solo teacher-mothers. Initially, permission was                      

obtained from the school principal, followed by securing informed consent from the 

participants, who were informed that the interviews would include questions such as, 

"What are the significant challenges solo teacher-mothers face in fulfilling their dual 

roles?" 

 

 Interviews were conducted in a comfortable, private setting to encourage open 

sharing of experiences. Each interview was audio-recorded, transcribed, and                 

anonymized to protect participant confidentiality, with transcripts reviewed by                    

participants. 

 

 A semi-structured interview guide was created and validated to ensure clarity 

and relevance to the study's objectives. The participants were purposely selected 

based on their roles as solo mothers raising at least one child while working as                   

teachers. This allowed the research to explore the unique challenges solo                      

teacher-mothers face, including balancing professional obligations with the demands 

of parenting, all while lacking spousal support for financial, emotional, or logistical 

needs. By narrowing the focus, it can provide an in-depth understanding of how solo 

teacher-mothers navigate role strain, prioritize their responsibilities, and develop               

effective coping mechanisms to manage their dual roles. 

 

 Ethical considerations, including informed consent and data protection, were 

maintained throughout the process. 

 

Data analysis 

 

 The data gathered in this study bring forward a clearer picture of the everyday 

struggles and strengths of solo teacher-mothers. A closer look at their responses          

reveals the deep intertwining of their roles as educators and single parents. The              

emotional burden of constantly shifting between these responsibilities was a recurring 

pattern. Despite exhaustion and stress, the participants displayed remarkable                 

emotional resilience, pushing through daily challenges with determination and pur-

pose. This resilience, however, appeared to come with a cost, often leading to fatigue 

and feelings of being overwhelmed. 

 

 Another significant point from the data was the consistent financial strain                  

experienced by these mothers. Living on a single income while supporting a family, 

managing educational needs, and responding to unexpected expenses placed a 

heavy load on them. This financial instability sometimes forced them to postpone             

personal goals or limit their professional growth, such as attending training or                   

pursuing further studies. 
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 The lack of accessible childcare support further complicated their situation. The 

participants reported difficulty finding affordable, reliable childcare, especially during 

school events or emergencies. While some were fortunate to have help from extended 

family members, this support was not always guaranteed or sustainable, leaving 

many to make tough decisions between work obligations and parenting                              

responsibilities. Despite these challenges, the data showed that these                           

teacher-mothers developed and relied on personal coping strategies to manage their 

lives. Time management, strong routines, emotional self-regulation, and informal              

support networks played a key role in helping them stay afloat. However, these                   

strategies were often developed out of necessity, not because formal support                    

systems were in place. 

 

 When analyzed collectively, the data highlight that solo teacher-mothers are         

navigating a uniquely difficult path, one that requires not only strength but also                   

sacrifice. Their experiences highlight the blurred boundaries between work and home 

life, particularly in professions like teaching, which often extend beyond the                     

classroom. These findings support earlier research on single working mothers, but              

also emphasize a more specific reality faced by those in the education sector. 

 

 This suggests a strong need for policy revisions and school-based interventions 

that are sensitive to the needs of solo teacher-mothers. Their voices and stories offer 

valuable insights into creating more inclusive and supportive workplaces, ones that 

understand and address both the professional and personal dimensions of their lives. 

 

Results 

 

 This study revealed the complex realities faced by solo teacher-mothers as they 

manage the simultaneous demands of professional teaching responsibilities and               

single-handed parenting. The findings highlight key themes, including emotional               

resilience, financial strain, limited access to childcare support, and the development 

of personal coping strategies. These experiences align with previous research that               

highlights the unique pressures encountered by working single mothers in emotionally 

demanding professions (e.g., teaching), where work-life boundaries are often blurred. 

By exploring these themes in depth, the study contributes to a deeper understanding 

of how solo teacher-mothers navigate their roles, offering insights that may inform                

policy, workplace practices, and further research on supporting this underrepresent-

ed group. 

 

Discussion 

 

 The solo teacher-mother, carrying her children, treks through the mountain,                  

enduring rough terrain, sleepless nights, and insect bites in the cold mountain night, 

which cause sickness. They have come a long way from the edge of the mountain; 

they are on their way to the top. How did they survive?  

 

58 The Trek of a Solo Teacher-Mother in the Philippines... 



 

 

 The researchers were curious about how a teacher-mother manages to survive 

the ordeal in the mountains with her children. Thus, solo teacher-mother roles are                  

characterized by emotional, financial, and personal struggles as well as resilience. 

 

1. Roles of Solo Teacher-Mothers  
 

1.1 Mother as an Emotional Support Provider 

 

 An emotional support provider is an individual who offers care, empathy, and 

encouragement to help others manage stress, anxiety, and emotional difficulties 

(Saharoy et al., 2023). In this study, solo teacher-mothers act as emotional support 

providers for their children. Solo teacher-mothers serve as emotional anchors for their 

children, providing stability and strength in the absence of a father figure. This role 

involves addressing their children's emotional and developmental needs while                  

managing their emotional struggles. Participant 1 shared, "As a mother, I am worried 
that my children will feel inferior since, in our family, they are the only ones without a 
father." The absence of a father figure not only causes emotional distress for these               

mothers but also raises concerns regarding the impact on their children's emotional 

well-being. According to Turney and Harknett (2010), mothers often face heightened 

stress due to the dual responsibility of caregiving and breadwinning, yet they remain 

determined to foster emotional resilience in their children. 

 

1.2 Mother as a Breadwinner 

 

 A breadwinner is the primary income earner in a family, responsible for                    

financially supporting the household (Jones et al., 2022). In the study, solo                   

teacher-mothers fulfill the role of breadwinner, shouldering the financial burden of 

their family. This includes managing household expenses, debts, and sometimes               

multiple jobs to make ends meet. This financial responsibility can cause additional 

stress and requires strong time management skills. The role of breadwinner places 

immense financial responsibility on solo teacher-mothers, requiring them to manage 

household expenses, debts, and emergencies independently. A participant reported 

engaging in sideline jobs to make ends meet, often at the expense of their time and 

energy. Participant 6 shared: "I work in school, then I have my side hustle job, so I 
need to prioritize my work and time management." Research by Jones et al. (2022) 

highlighted the financial strain on solo mothers who are also professionals, noting that 

they often experience financial insecurity despite working multiple jobs. This dual role 

demands exceptional time management and perseverance. 
 

1.3 Mother as a Teacher-Tutor at Home 

 

 A teacher-tutor is an educator who provides instruction both in formal classroom 

settings and in informal, one-on-one, or small-group tutoring sessions                               

(Jung et al.,2022). 
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 Solo teacher-mothers serve as teacher-tutors at home, helping their children with 

schoolwork and fostering their academic development. This role involves providing 

personalized academic support to students, ensuring they understand the material   

being taught (Jung et al., 2022). In addition to their professional responsibilities, solo 

teacher-mothers often take on the role of tutors for their children at home, ensuring 

their academic success while managing their teaching workload. Participant 3                    

expressed: "As a teacher, I am also the teacher at home. I help my children in their 
studies and see to it that they perform well in school."  This dual teaching role aligns 

with findings by Jung et al. (2022), who observed that parents in teaching professions 

often play an active role in their children's education, further blurring the lines between 

professional and personal responsibilities. 

 

1.4 Teacher and Class Adviser 

 

 A class adviser is a teacher responsible for overseeing the well-being and                  

academic progress of a specific group of students (Hermann et al., 2023).  For the      

solo teacher-mother in the study, the role of class adviser extends beyond academic 

mentorship. In addition to overseeing her students' academic development, she must 

manage and respond to any personal or behavioral challenges they face, often                   

balancing this with her duties as a mother and educator. Participant 6 noted: "It's really 
difficult to handle both because I work in school and have problematic students. It's 
hard for me to deal with my problematic students in school." The demands of these 

roles align with findings from Hermann et al. (2023), who noted that teachers                         

frequently extend their responsibilities beyond instruction, acting as mentors and                 

advisers to their students, which adds to their workload. 

 

 1.5 Performer of other teaching-related duties 

 

 Teaching-related duties encompass responsibilities beyond direct classroom 

teaching, including preparing lesson plans, grading assignments, managing                         

extracurricular activities, and fulfilling administrative roles (Jomuan, 2021). Solo                 

teacher-mothers not only fulfill their primary teaching ro le but also engage in various 

teaching-related duties such as preparing lessons, grading, and advising school 

clubs. These roles require them to work longer hours and manage multiple                           

responsibilities simultaneously. Participant 5 stated: "I am also a school paper adviser 
and a club adviser, which makes me work double time in school." This aligns with             

research by Jomuan (2021), which highlights the extra workload taken on by teachers 

due to extracurricular activities and administrative tasks, further complicating the                

work-life balance for solo teacher-mothers.  

 

 Each role, such as mother, emotional support provider, breadwinner,                        

teacher-tutor, teacher, class adviser, and performer of teaching-related duties,                    

represents a crucial aspect of the solo teacher mother's multifaceted responsibilities. 

These definitions, grounded in both general and  study-specific contexts, underscore 

the complexity and resilience required to balance motherhood and a demanding 

teaching career.  
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 The solo teacher-mother treks: she faces numerous challenges, including a 

bumpy road, a muddy trail, sickness, burnout, fatigue, and exhaustion. How does she 

manage all of these? Teacher-mothers face unique challenges as they navigate the                   

dual responsibilities of being both caregivers and educators. 

 

2. Challenges of Solo Teacher-Mothers  
 

 2.1 Financial Strain 

 

 Financial strain refers to the stress or pressure individuals experience when their 

income is insufficient to meet their financial needs or obligations (Aloro et al., 2024).              

Financial strain is a significant challenge for solo teacher-mothers, who bear the sole 

responsibility for providing for their children. One of the foremost challenges faced by 

teacher-mothers is the financial strain of supporting their families. For many of these 

women, this burden is particularly heavy when they are solo parents or lack sufficient 

support from a partner. 

 Participant 3 shared her struggle: “I have so many loans since I have an                   
asthmatic daughter; she needs to be hospitalized if she gets sick. I ignore all of the 
things my neighbors will say about me; the most important thing is that my daughter 
will get well.” 
 
 These experiences closely align with the findings of Jones et al. (2022), who 

highlighted that financial strain is a primary challenge for single parents. In their 

study, they found that solo parents often face difficult trade-offs between essential 

needs and available resources, which can lead to ongoing stress. The emotional toll 

of this financial pressure was also apparent in the stories shared by participants, who 

described feeling overwhelmed, anxious, and even guilty when they were unable to 

meet every need. This supports the observations of Aloro et al. (2024), who noted that 

financial hardship among solo parents frequently leads to emotional exhaustion and 

mental distress. 

 

 2.2 Physical Difficulties 

 

 In this study, Physical Difficulties illustrates the embodied challenges faced by 

the solo teacher-mother as she balances her dual responsibilities. The lived                          

experience of her body serves as a site of fatigue, sacrifice, and strength. Participant 

2 expressed, “Whenever I return home from class, there’s no time to rest. I still have 
household tasks and I need to assist my child with their assignments.” Her statement 

highlights the ongoing accumulation of responsibilities that tax her physical well-

being. However, amidst these challenges is a reimagining of significance.  

 

 As Participant 1 shared, “My body is tired, but every time I see my child and my 
students, everything becomes worthwhile.” In this sense, fatigue is not only endured 

but also redefined as a reflection of commitment.   
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 Therefore, from a phenomenological perspective, physical struggles represent 

an embodied manifestation of resilience. The discomfort, sleepless nights, and                  

exhaustion are not merely hindrances but integral components of the                                  

teacher-mother’s identity, reinforcing her roles as both an educator and parent.   

 

 Existing studies support the participants' experiences by highlighting how  

teacher-mothers often face overlapping physical and emotional demands that test 

their endurance and identity (Brown, 2024; Elbers et al., 2021). From a                                  

phenomenological lens, the body becomes central to understanding lived struggles 

and resilience (Merleau-Ponty, 2012). In this way, the participants’ narratives echo 

broader research on the embodied challenges of balancing teaching, motherhood, 

and personal well-being.  

 

 2.3 Emotional Strain 

 

 Emotional strain refers to the stress and psychological burden caused by                 

challenging or overwhelming emotional experiences (Newman et al., 2022). For the 

solo teacher-mothers in this study, emotional strain arises from the constant juggling 

of professional duties and maternal responsibilities.  Solo parenting also affects the 

teacher-mother's sense of self. Many of them feel guilty for not being able to provide 

their children with the ideal family structure. Participant 2 expressed the difficulty of 

being both mother and father to her child as she narrated: "My challenge is to raise 
my child without a father... I always work hard to provide everything he needs." 

  

 Meanwhile, Participant 4 said, "I realized that my son loves my parents more 
than me because I am seldom with him." Lastly, Participant 6's reflection on this issue 

is poignant: "My eldest said that I have no time for them. It hurts me, so I explain to 
them that my work is important because if I don't have a job, we cannot buy delicious 
food and things that they need."  

 

 Emotional strain in solo mothers is often linked to the challenges of balancing 

multiple roles. Newman et al. (2022) found that this strain can lead to burnout, a                  

common experience among single mothers. For solo teacher-mothers, the absence of 

a partner amplifies these pressures as they juggle caregiving and professional                   

responsibilities. According to Renvoize (2023), these mothers face the dual challenge 

of raising children alone while trying to maintain their emotional health, often resulting 

in emotional exhaustion. 

 

 2.4 Child Rearing Issues  

 

 Child-rearing issues refer to the challenges and difficulties parents face in                 

raising children (Sharipova, 2021). Child-rearing issues and family emergencies in the 

lives of their children are another recurring theme in the experiences of                          

teacher-mothers. For many of these women, the emotional strain of parenting without 

a partner can be overwhelming.  
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 The responsibility of playing both the emotional and financial roles in a child's life 

can lead to feelings of exhaustion, frustration, and even guilt. For some                             

teacher-mothers, the absence of a father figure is particularly challenging when                 

raising sons, as they feel their children need male role models. Participant 2                         

expressed the difficulty of being both mother and father to her child: “My challenge is 
to raise my child without a father... I always work hard to provide everything he 
needs."  

 

 For many, the solution lies in relying on family members, such as parents or               

siblings, to help care for their children while at work. However, this dependency on 

family support is not without its emotional challenges. On the one hand, having family 

members help out can be a relief, but on the other hand, it can create feelings of guilt 

or inadequacy for not being able to manage everything independently. 

 

 Participant 6 highlighted the importance of family support:  "I had a hard time 
finding who would take care of my child." Participant 7 also said, "I find it hard to look 
for a nanny; if I found one, it would not last for more than 3 months". 
 

 Child-rearing issues are a primary concern for solo parents, particularly those 

who balance work and family responsibilities (Sharipova, 2021). According to Jung et 

al. (2022), parents in educational professions tend to take on an active role in their 

children's schooling. Yet, when managing their classroom responsibilities, they can 

struggle to provide adequate attention at home.  

 

 2.5 Family Emergencies 

 

 Family emergencies are unexpected situations that interrupt the work of solo 

teacher-mothers and require their immediate attention. These may include illness, 

death of loved ones, or any sudden events (Cowlishaw et al., 2020). 

 

 Participant 1 shared how her mother's sudden death left her emotionally                   

devastated and in need of time to attend to her family's needs: "When my mother           
suffered from a heart attack, and she died. I trembled with fear, and I asked                        
permission from our head teacher to go home. When my mother died, I was absent 
for two weeks." Participant 8 shared her experience of dealing with frequent family 

emergencies: "I have family emergencies often because we live in a swampy place, 
and the houses are close to each other, so my children often get sick. Almost every 
year, we go to the hospital for admission. When my children are in the hospital, I really 
don't care about my work   because my children are my priority, even if my head 
teacher is angry." 
 

 Family emergencies refer to the available physical, emotional, and psychological 

resources that a family can utilize to meet daily needs. Aloro et al. (2024) emphasized 

that these emergencies are challenges in caregiving responsibilities.  
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 Financial strain, emotional strain, child-rearing issues, and family emergencies 

represent a unique challenge that solo teacher-mothers face as they balance the            

responsibilities of parenthood and teaching. In this study, these concepts have been 

examined in the context of the dual demands of motherhood and professional life, 

emphasizing the resilience required to navigate these difficulties. Each role is                    

supported by academic references, underscoring the complex intersection of                    

personal and professional pressures that these women face. 

 

 The key themes that emerged were family support, external support, and                    

personal strategies as coping mechanisms. These interconnected factors underscore 

how teacher-mothers effectively manage their professional and family responsibilities. 

 
3. Coping Mechanisms of Solo Teacher-Mothers  
 

 3.1 Family Support 

 

 Family support refers to the emotional, financial, and physical assistance                   

provided by family members to help an individual manage personal or professional 

challenges (Aloro et al., 2024). 

 

 In the study, family support for solo teacher-mothers refers to the aid and                      

assistance they receive from their immediate family members, such as parents or              

siblings, in managing daily responsibilities.  Family support emerged as a central 

theme in helping teacher-mothers balance their professional responsibilities with                

parenting. Several participants emphasized the vital role of family members,                          

particularly parents and siblings, in helping with childcare and household tasks.                

Participant 1 explained,  "My parents help me in taking care of my children, which is 
why I did not find it hard to balance my responsibilities at school and work. I also have 
a male sibling who serves as a father to my two daughters." Participant 3 shared how 

critical her mother's support was during difficult times:  "I have my mother to take 
good care of my daughter, and although my ex-husband provides for my child, it's not 
always enough since my daughter is often hospitalized. Thankfully, my mother                  
supports me in these times."  
 

 Participant 5, the assistance of her sister was invaluable: "My elder sister took 
care of my child when I was working, so I had no worries. My elder sister resigned 
from her job to help take care of my son. In return, I provide for her." Participant 7              

described a situation where external childcare was supplemented by family support: 

"I hired a nanny to take care of my children. It's hard to find a nanny, and sometimes 
they quit after a month, but my mother would step in to help when needed."  
 

 For solo mothers, family support is critical in alleviating the stress associated 

with caregiving and financial burdens (Aloro et al., 2024). According to a study by       

Aloro et al. (2024), family support significantly contributes to improving work-life                

balance by providing emotional encouragement and practical assistance.  
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 3.2 External Support 

 

 External support refers to the assistance and resources provided by outside              

organizations, institutions, or individuals that are not part of the family unit. This                  

support can include assistance from social services, community groups, teachers, 

counselors, or even financial institutions (Marques et al., 2021). 

 

 In the study, external support for solo teacher-mothers refers to the assistance 

they receive from community organizations, schools, and even governmental              

resources. Participant 2 mentioned how the understanding of the school's leadership 

helped her cope: "My head teacher and the principal understand me. If I am absent, 
they will organize a class substitution for my classes." Additionally, Participant 5 

shared how the school's support network, specifically the Basic Ecclesial                          

Communities (BEC) group, helped her manage stress: "In coping, we have our BEC in 
the school every Wednesday, so I have a support system in school. They can also     
understand me because of our sharing session." Participant 6 shared how a nanny 

and family support worked together to ensure her children were well cared for: "I hired 
a nanny to take care of my children, and when the nanny quits, my mother would step 
in to help when needed."  
 

 The Department of Education (DepEd) has a clear policy regarding the grant 

and use of service credits for public school teachers. According to DepEd Order No. 

53, s. 2003, service credits are granted to teachers as compensation for services     

rendered beyond regular teaching hours or during weekends, holidays, and vacation 

time, especially if these services are related to school activities. These credits can   

later be used to offset absences due to illness or other valid reasons, allowing                  

teachers to attend to personal matters without affecting their leave credits or salary. 

 

 At the school level, the school adopts internal policies to support one another as 

a community. One such policy is the practice of assigning vacant teachers to                      

substitute for classes of their absent colleagues. It reflects the spirit of teamwork and 

mutual support among teachers. It ensures that students continue learning even in the 

absence of their assigned teacher, providing peace of mind for those who need to be 

away. 

 

 Participant 1 shared her heartfelt gratitude toward the school head. She was               

allowed to be absent from her classes to attend to the death of her mother. "I was 
thankful to our principal for understanding my situation," she said. "Being able to 
grieve and be with my family without worrying about my classes meant a lot." 
 

 Participant 3 also shared her own experience, saying that whenever she needs 

to be absent, she feels reassured. "It eases my mind knowing that my co-teachers are 
willing to step in and take over my classes. I know my students are in good hands, 
and that kind of support matters a lot." 
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 External support plays a pivotal role in alleviating the pressures faced by                      

individuals who balance demanding roles (Marques et al., 2021). The study found that 

when single mothers received support from external sources, including social                    

services or community organizations, they were better able to manage both work and 

family responsibilities. DepEd's official policy and the school's internal arrangement 

demonstrate the importance of both structure and empathy in the teaching                          

profession.  

 

 3.3 Personal Strategies as Coping Mechanisms 

 

 Personal coping strategies are the methods or techniques that individuals use to 

manage stress, emotional challenges, and difficult life situations (Graham, 

2023).  Personal coping strategies for solo teacher-mothers refer to the ways they 

handle the stress and emotional burdens associated with balancing the roles of a 

mother and a teacher. These include engaging in hobbies such as singing, cooking, 

and selling, among others. 

 

 For Participant 2, music served as an emotional outlet: "My coping mechanism is 
that I sing songs in our church and school". Participant 3 adopted a more external 

coping mechanism, focusing on her appearance: "My coping mechanism is doing my 
makeup so that even though I have a lot of problems, it is not obvious since I look 
beautiful." For Participant 4, socializing with friends was a key coping strategy: "My 
coping mechanism is to go out with my friends. I often go out and drink with friends 
because I have my parents to take care of my child". Participant 6 explained how                

effective time management part of her coping strategy was: "My coping technique is 
to separate my work and not bring my work and problems to our house. I prioritize my 
tasks and manage my time effectively." Participant 6 used a hands-on approach to 

coping, saying, "My coping mechanism is cooking and selling food. Cooking relaxes 
me, and I make sure to cook for my children. If they get sick, I am very hands-on in 
watching over them, even if I don't get sleep."  
 

 Participant 1 emphasized the importance of budgeting as a coping mechanism: 

"As a breadwinner in our family, I stick to my budget since I did not receive any                 
support from my ex-husband." Participant 3 faced similar financial challenges: "I have 
a lot of loans because my daughter's health problems often require hospital visits.   
Financial planning is essential to ensure I can meet all our needs." Participant 6 

shared how she managed her time to meet all her responsibilities:  "I am a teacher 
and have a side hustle as a nurse at a hospital. I manage my time at work, prioritize 
tasks, and make sure to spend time with my child when I'm free." Participant 2                   

described how she managed her role as a hands-on parent: "As a mother, I am very 
hands-on with my child. I do my best to provide everything he needs, as he has no 
father." Participant 8 shared how she remained dedicated to her children's well-being: 

"At work, I work hard as a teacher, but at home, I will take care of my children".  
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 Personal coping strategies are crucial for managing stress, especially when               

balancing the demands of motherhood and professional responsibilities.  Research 

by Graham (2023) suggests that effective coping strategies, including seeking social 

support, managing time, and practicing self-care, can mitigate the negative effects of 

stress. Similarly, studies by Al-Refae et al. (2021) have shown that mothers who                

employ adaptive coping strategies, such as mindfulness and self-compassion, report 

higher levels of well-being despite the challenges they face.  

 

Conclusion 

 

 The journey of solo teacher-mothers in the Philippines is marked by                              

perseverance, sacrifice, and resilience as they navigate the intertwined challenges of 

professional duties and single-handed parenting. Their lives resemble an unending 

trek across the “mountains” of responsibility, teaching in the classroom, nurturing their 

children, and sustaining their families while facing financial strain, physical                            

exhaustion, emotional trials, parenting obstacles, and unexpected family crises. Yet, 

within these hardships, they redefine their identity, finding strength in resilience,                

purpose in sacrifice, and meaning in their dual role as both mother and educator. 

They are not merely enduring but transforming adversity into expressions of love and 

dedication, turning exhaustion into testimony of commitment. Their experiences               

highlight the urgent need for supportive policies and workplace practices that                       

recognize their unique burdens. By amplifying their voices, this study affirms that               

resilience is both individual and relational, sustained by the delicate balance of                  

personal strength and the external support systems that enable them to fulfill their           

dual roles as mothers and teachers. Ultimately, the essence of their journey is not 

mere survival but the transformation of struggle into enduring love, resilience, and                         

unwavering commitment to both children and students. 
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