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Abstract 

 

PATHFit or Physical Activity for Health and Fitness is a new program designed by CHED for 

tertiary level physical education. The unique features of this program lie along its standards for 

(1) active and healthy living that is characterized by progressively intensifying student’s physical 

activity and (2) advocacy and action plan where college students are encouraged to share their 

learning to their community. Both standards express CHED’s support of the Global Action Plan 

for Physical Activity (GAPPA) initiated by the WHO in 2018 to reduce physical inactivity and 

sedentary lifestyle by 15% before the year 2030. The purpose of this paper is to look into the 2-

year trial implementation of PATHFit at West Visayas State University (WVSU) to investigate 

on the curriculum practices that were used to deliver the new PE program and see how these 

practices aligned with CHED’s standards and outcomes in order to contribute to the GAPPA. 

Results revealed that the new program ushered in a new era of teaching PE. The blending of 

PATHFit standards with the university’s hallmarks resulted in the delivery of kinesthetic 

intelligence, intensified physical fitness, nurturance of creative minds, awareness of health and 

social responsibilities, student independent learning, and empowerment of student leaders. This 

kind of physical literacy supports attributes of lifelong independent learning and real life 

experiences for future engagement to recreation to lower sedentary lifestyle that sets GAPPA in 

progress. 

 
Keywords: Curriculum delivery practices, curricular framework, PATHFit program, global 

action plan for physical activity 

 

INTRODUCTION 

Curricular reform is best viewed as a part of the effort to re-conceive and restructure the 

realities of schooling in the 21st century. This is the primary aim of the implementation of 

CHED’s new PATHFit program. The expectations placed in the tertiary level PE curriculum, or 

the curriculum of any other field of education, are to have pragmatic and innovative techniques 

that build a foundation to equip young people with knowledge, personal qualities, and work 

skills to cope with the challenges of the present millennium. 

The rationale for the revision of tertiary PE is rooted to the enduring problem on 

sedentary lifestyle and physical inactivity, which according to the World Health Organization 

(WHO), is one of the major risk factors for global mortality and which is threatening to increase 

with the aging of the population, especially among low to middle-income countries. Hence,  

https://doi.org/10.59460/wvsurjvol13iss1pp30-46 This is an Open Access article distributed under the terms of the Creative Commons Attribution-NonCommercial 4.0  

International License, which allows others to remix, tweak, and build upon the work non-commercially as long as the original  

work is properly cited. The new creations are not necessarily licensed under the identical terms. 

E-ISSN: 2244-4345 | P-ISSN: 2651-6659 

Published by the West Visayas State University 

 



31 WVSU’s Physical Activity for Health and Fitness and the Global Action Plan… 

 

 

 

WHO is calling on to member nations to reduce sedentary lifestyle and physical inactivity in the 

world by 10% before 2025. Because of this distressing report, world leaders today made 

commitments to renew efforts on promoting physical activity in their respective nations through 

the Agenda for Sustainable Development for 2030 that includes the Global Action Plan on 

Physical Activity (GAPPA) devised by the World Health Organization (2018). This will 

influence all concerned sectors for their potential contribution to reducing the problem. In 

particular, education, health, environment, sports and technology sectors are challenged to speed 

up the progress and achievement of the targets set forth by the World Health Assembly for 2025 

and by the Sustainable Developmental Goals for 2030.  

In the Asian region, WHO South-East Asia is dedicated to meet this challenge and is 

coordinating with member states to promote physical activity, bidding its integration to policy 

frameworks that are currently being used by various sectors. Reports compiled over the past 

decade show that in the South-East Asia Region, the frequency of physical inactivity among 

adults is 15% and insufficient physical activity among adolescents is about 74% (WHO South-

East Asia, 2018). Though these data are still lower than the average in the global context, 

considering the number of young people in South-East Asia, this is still an alarming concern 

with considerable and costly long-term consequences. Hence, after a series of consultations 

among member states, the GAPPA 2018–2030 was finally accepted by the WHO executive 

board during the 142nd session and is projected to immediately steer significant progress. The 

GAPPA urges each member state to take on the 15% voluntary global target for the reduction of 

the cases of physical inactivity by the year 2030–a significant decline that, when achieved, could 

give a major contribution to reducing premature deaths from non-communicable disease across 

the world. 

Philippines, being a member state of the WHO South-East Asia, also takes extensive effort 

to put GAPPA in progress. Sedentary lifestyle and physical inactivity that result in many lifestyle 

related diseases are as disturbing an issue in the Philippines as they are in other parts of the 

world. In fact, PhilHealth director, Dr. Anthony Leachon, labelled it to be a “silent epidemic” 

killing more Filipinos each year (Severo, 2018). The latest data from the Philippine Statistics 

Authority show that 56.76 thousand cases or 18.7 % of the total deaths in the country during the 

first half of 2021 were due to ischemic heart disease, making it on “top of the killer diseases in 

the country for the past decade” (Montemayor, 2018). According to Dr. Gino Quizon, a 

cardiologist at the Manila Medical Center, cases of ischemic heart disease remain high despite 

advancement in its treatment because of the unhealthy lifestyle of Filipinos. This statistics has 

apparently alarmed the Philippine government and it has exhausted necessary resources to 

support the WHO’s agenda of reducing sedentary lifestyle and physical inactivity by the year 

2030. Lifestyle related diseases is a non-communicable disease and can be alleviated by living a 

healthy life. In the education sector, the tertiary level physical education program answered this 

call by making curricular revisions that would educate and indoctrinate youths and young adults 

in tertiary schools towards a physically active and healthy life through its Physical Activity 

Towards Health and Fitness (PATHFit) program. This new program focuses on revitalizing 

tertiary physical education by developing an active and healthy living and promoting this kind of 

living through advocacy and action projects to raise awareness on physical fitness and healthy 

choices. Four courses in the PATHFit program, equivalent to eight units, are required to every 

student in all curricular programs in the tertiary level.  

The effect of this new program to Higher Education Institutions (HEIs) is a major revamp 

on their tertiary physical education program. Major changes have to be made in the PE programs 

of HEIs and the details of these changes are not very clear. In addition, the top-down curriculum 

technique that is observed in higher education usually results in subjective interpretations 

because of our diverse contexts. To HEIs courageous enough to tread the dim path of the 

PATHFit program, the result is uncertainty of how to make the program work to achieve      

 

 



32 MALONES 
 

 

CHED’s expected outcomes. Hence, this study was conducted to assess the outcome of the 

implementation of the new PATHFit program at WVSU to its set up as a state university. It 

particularly investigated the practices that WVSU carried out to deliver the new curriculum and 

if these practices are aligned with the standards and outcomes prescribed by the CHED as well as 

its contribution to Global Action Plan for Physical Activity.  

METHODS 

The concurrent triangulation mixed method of research was used for this study. The 

triangulation method involved data analysis, a set of survey checklists and interview with 

respondents. Document analysis of syllabi, test papers and student portfolios of PATHFit 1 and 3 

classes were made to determine curricular items like Program Outcomes (POs), Course 

Outcomes (COs),  Intended Learning Outcomes (ILOs), Teaching and Learning Activities 

(TLAs) and Assessment Tasks (ATs) used to deliver the new program. These items were drafted 

for the survey checklists to gather information of their implementation in PATHFit classes. 

Drafted survey checklists were subjected to expert validation and pilot testing. Reliability 

coefficient of the survey instrument was 0.96. The final survey checklist consisted of 8 

competency statements as POs with 3-5 indicators, 9 items for COs, 20 items for ILOs, 20 items 

for TLAs and 15 items for ATs. The interview questions evolved around the awareness of 

students of national and global goals and mandates where the new PE program was anchored to, 

the description of activities that they had in class and the kind of tests administered to assess 

learning. A total of 13 PE teachers and 115 PATHFit students enrolled for the 1st semester of AY 

2019-20 at WVSU Main Campus participated in the study. The stratified proportionate sampling 

design was employed to determine student respondents to represent their respective colleges 

while all PE faculty teaching PATHFit 1 and 3 were recruited for the survey. Checklists were 

administered on a face- to - face basis and an interview was conducted shortly after the 

checklists were accomplished. In the course of the interview, teachers were asked to show 

samples of test papers and student outputs and students were asked to describe activities and tests 

that they had in their PATHFit course to confirm the delivery of the prescribed outcomes. All 

these data were collected after the end of the 1st semester where both students and teachers can 

better reflect on the events that happened in their PE classes and the learning that they had. 

Quantitative data gathered through the survey checklist was subjected to statistical analysis 

to determine the degree of the delivery of the intended outcomes, learning activities and 

assessment tasks. While data collected through course syllabi, CHED memorandum, test papers, 

teacher’s rubrics, and student outputs were treated in various ways to determine the alignment of 

WVSU’s curriculum delivery practices with CHED’s standards and outcomes. Constructive 

Alignment by John Biggs (2014) was used as a guiding principle to determine the alignment.  

This outcomes-based approach to curriculum was employed to data collected from faculty 

interviews and focus group discussions with students to confirm the delivery of the declared 

outcomes, TLAs and ATs and their alignment with CHED’s standards and outcomes. Responses 

of students during focus group interviews were arranged according to the interview questions. 

Review was made on ideas that occurred repeatedly as well as the basic ideas that answered 

multiple questions. Descriptive codes were used to establish the main ideas and quotations that 

illustrated these ideas. Finally, recurring ideas were assigned to themes to establish the highlights 

of the program implementation of the PATHFit curriculum at WVSU and its contribution to 

realizing the goals of GAPPA. 
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RESULTS 

Results revealed that, out of the 8 POs declared by WVSU in the syllabi, 7 had “Excellent” 

delivery in PATHFit courses offered in the 1st semester. Table 1 reflects the details of this result. 

Table 1. Mean Scores of Faculty and Student Responses to the Delivery of Program 

Outcomes 

WVSU’s PATHFit 

Competencies 

Faculty Students Total 

M SD Desc. M SD Desc M SD Desc 

1. Meaningful 

Participation to 

Physical Activity  

4.87 0.29 Excellent 4.48 0.57 Excellent 4.52 0.56 Excellent 

2. Personal and Social 

Behavior  
4.79 0.37 Excellent 4.42 0.55 Excellent 4.46 0.54 Excellent 

3. Inclusive and 

Global Education  
4.63 0.43 Excellent 4.41 0.49 Excellent 4.43 0.48 Excellent 

4. Integrated learning  4.50 0.35 Excellent 4.42 0.54 Excellent 4.43 0.53 Excellent 

5. Health-Enhancing 

Fitness  
4.50 0.49 Excellent 4.38 0.53 Excellent 4.39 0.53 Excellent 

6. Movement 

Competency and 

Efficiency 

4.54 0.42 Excellent 4.32 0.56 Excellent 4.35 0.55 Excellent 

7. Advocacy and 

Promotion of a 

Physically Active 

Lifestyle 

4.63 0.73 Excellent 4.28 0.59 Excellent 4.31 0.61 Excellent 

8. Technology-

Enhanced Physical 

Education 

4.35 0.43 Excellent 4.05 0.78 Good 4.08 0.75 Good 

*Note:  1.00 – 1.80 =Very Poor,  1.81 – 2.60  = Poor, 2.61 – 3.40= Average,  3.41 – 4.20= Good, 4.21 – 500= Excellent 

The results obtained through this quantitative analysis demonstrate qualities highly valued 

by WVSU for the physical literacy of its students. WVSU’s particular interest to deliver a 

meaningful PE experience among learners could be influenced by some, if not all, of the factors 

identified by Beni et al. (2016) as social interaction, enjoyment, challenge, motor skills, and 

personally relevant learning or self-confidence as identified by  Ilhan & Bardakci (2020). On one 

hand, students were drawn to physical education activities for many different reasons. Some of 

them could be academically related (they need to pass the subject), others did it for health 

reasons and some others for pleasure. PE teachers, on the other hand, were trying to draw 

students to their PE class to develop in them a healthy lifestyle. A positive interplay between 

students’ and teachers’ motives tends to manifest in the curriculum implementation which led 

them both to a meaningful experience in physical education. The results obtained from this study 

could be a valuable information for curriculum planners in designing a curriculum for tertiary PE 

that is able to sustain participation and engagement of students to physical activity.  

Meanwhile, technology-enhanced physical education, ranking the lowest among the 

expected outcomes, can be attributed to the lack of quality facilities and equipment needed for 

PE. Technology is one very important support for a successful implementation of a program. 

Quality physical facilities had a significant impact on the performance of students in school 

(Ojuok et al., 2020) and on promoting holistic education (Ndirangu et al., 2016). WVSU is a 

government school operating on a tight budget and many of the facilities and equipment used for 

PE are improvised. However, the results obtained in this study tend to manifest that although 

physical facilities for PE at WVSU are relatively of poor quality, both PE faculty and students  
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were able to dynamically combine efforts to create an environment capable of sustaining a strong 

delivery of the declared competencies. 

Analysis of qualitative data related to the expected outcomes of the new program support 

the quantitative findings and confirmed the delivery of the program competencies in PATHFit 

classes at WVSU. Qualitative findings also discerned the silhouette of the university’s hallmark 

to qualities that were highly valued for the physical literacy of WVSU students. 

Meaningful participation to physical activity. The qualitative findings applicable to 

broaden concepts of meaningful participation to physical activities revealed students’ awareness 

of their social responsibilities. The PATHFit program had helped students find meaning in their 

exercise beyond its physical and health benefits. Students tend to regard their knowledge and 

experience in the different fitness programs as a means to exercise their social responsibilities as 

students. Likewise, they were able to realize the power in their health and fitness and see these 

attributes as important qualities for higher yields in the future. This finding was evident in the 

following passages: 

 

… I mean, we understand very well how important exercise is in our lives now as 

students and in the future as adults, and I enjoyed my skills a lot. I am hoping to 

be a lawyer in the future and I know that there will come a time for me to impose 

justice and I must be physically strong to – do it. [S011] 

 
… because it [PATHFit] is not only limited in school but it involves the community also. 

So ang iban sa aton nga wala ikasarang mageskwela sa college makaavail man sang 

natun-an naton sa school. SK chairman abi ako sang una, ma’am, and I see our advocacy 

to be a good activity for our youths. Ang iban sa amon nga wala nakacollege wala sang 

pulos ang mga ginaobra. Iban illegal pa. Kung ang kalabanan lang bi sa aton may 

kabubut-on nga magshare sang ila natun-an, makabulig gid kita pahaganhagan sang 

mga pasaway nga mga pamatan-on.  

… because it [PATHFit] is not only limited in school but it involves the community also. 

So those who were not as privileged to go to college can also avail of our learning in 

school. I had been an SK chairman, ma’am, and I see our advocacy to promote good 

activity for our youths. Some of us who did not go to college are involved in activities 

that are not productive. Some are even in illegal activities. If only many of us have the 

heart to share what we have learned in school to the community, we can help alleviate 

juvenile delinquency. [S022] 

Personal and social behavior. The qualitative data relevant to fortify personal and social 

behavior was likely to present a potential of building aptitudes for solidarity and harmony 

among students. As qualitative data have shown, these qualities were given high importance at 

WVSU. The emphasis of these qualities in the implementation of the PATHFit program was 

obviously a cascade of the institutions’ core values which are scholarship, harmony, innovation, 

nurturance, excellence and service or SHINES. This excerpt from the focus group discussion of 

students presented the support:   

… I also want to add, ma’am [that] the good change that we had this semester is 

the unity and teamwork of my–I mean, our class. We are more cooperative now 

and our friendship and camaraderie have really improved... our activities gave 

me opportunities to get to know my classmates better. I should say that the better 

camaraderie that we are now enjoying is a result of our Frisbee activities. [S015] 
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Global and inclusive education. The qualitative findings pertinent to advance inclusive 

and global education seems to indicate a student-centered approach in the delivery of the 

PATHFit program. It further suggested that it has been the priority of faculty to deliver a 

curriculum that takes into consideration individual differences in the pursuit of exercise. It also 

offers a curriculum that accommodates students’ interests and motives without sacrificing the 

quality and outcomes that are expected from the program. The following quotations from faculty 

and students expressed this notion: 
 

… I see to it that they have vigorous physical activities in class and everybody 

participates, sometimes ginaadjust ko man and ginahimo para sa may mga sakit.  

… I see to it that they have vigorous physical activities in class and everybody 

participates. Sometimes, I have to adjust the intensity and pace for those who have 

health issues. [F001] 

 

I don’t like the PATHFit program… Because it is so demanding. I mean, you are 

forced to workout so hard and for someone like me who is not – inclined to 

Physical Education, I feel so pressured. But I can’t do anything about it because 

the teacher is very demanding and I have to show improvements in the post-test… 

Because not everybody likes to be fit. I mean, I know it is important but I don’t 

want to be forced to workout so hard. [S021] 

 

Movement competency and efficiency. Qualitative data relative to enhance movement 

competency and efficiency showed that the stress is placed on proper execution of the exercise 

for the purpose of improving movements that students used in physical activities and in their 

daily lives. This kind of literacy is in line with kinesthetic intelligence that developed around the 

observation of how well people can control their bodies during performance of physical activity 

with either fine or gross motor skills, having the needed focus to control muscles through the 

senses and the timing relevant to the movement. Kinesthetic intelligence is enhanced and 

supported by principles of anatomy and biomechanics. The breeding of this kind of intelligence 

through the PATHFit program of WVSU is confirmed by the following excerpts from faculty 

and student interviews: 
 

…Particular gid ko sa movement execution because the benefit of exercise 

depends on this. They should also learn to move efficiently and apply this learning 

as they execute movements that they use in their day to day activities. Sa practical 

exams, ginaemphasize ko gid ni. 

…I am most particular in movement execution because the benefit of exercise 

depends on this. They should also learn to move efficiently and apply this learning 

as they execute movements that they use in their day to day activities. I made this 

explicit in my practical exams. [F001]  

 

…Our lessons can be used even if we are not students anymore, especially proper 

movement execution. We can apply them in our daily movements to prevent injury 

and save our energy. [S037] 
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Health-enhancing fitness. The qualitative data relative to the promotion of a health-

enhancing fitness was predisposed to a more challenging and intensified type of physical 

education at WVSU. Both faculty and students boasted about the improvement of students’ 

fitness and their joy with the     result.  Improving fitness through intensified physical activity 

seemed to be the focus of the implementation of the PATHFit program at WVSU. There had also 

been evidences that showed how faculty were adamant to change students’ attitudes toward 

fitness to sustain their enthusiasm and devotion to fitness. The following statements support this 

observation: 

 
… I can see with my naked eyes the changes in their [students] bodies and their 

fitness. Ang nagahapohapo sang una kag ang nagauntat sa middle sang workout, 

makatapos na sang exercise namon subong.I am happy for them and they are also 

very happy for themselves... There is a big difference between the pre and post 

tests. So that means a lot of improvement. But what I am most happy about is the 

improvement in their attitude towards fitness and I think this is more important. I 

don’t want to produce students who are forced to improve their fitness. I want to 

produce students who are willing to improve their fitness and continue improving 

their fitness. 

... I can see with my naked eyes the changes in their [students] bodies and their 

fitness. Those who had been catching their breaths at the beginning of the 

semester and who would likely stop in the middle of the work-out are now able to 

sustain the exercise for the whole session. I am happy for them and they are also 

very happy for themselves… There is a big difference between the pre and post 

tests. So, that means a lot of improvement. But what I am most happy about is the 

improvement in their attitude towards fitness and I think this is more important. I 

don’t want to produce students who are forced to improve their fitness. I want to 

produce students who are willing to improve their fitness and continue improving 

their fitness. [F002] 

 

Based on my post test, I really improved in all aspects of my fitness. I am so happy 

because I took it seriously. I was so motivated, I practiced a lot at home because I 

really like dancing. [S023] 

 

I made a lot of improvements. I am a much, much better dancer now. I lose 

weight. I look better, more confident and I am happy about it. 

 

Integrated learning. Interestingly, the qualitative data pertinent to Integrated Learning 

was inclined to demonstrate the empowerment of students and the nurturance of their creative 

minds. Traces were found that students were given the freedom to decide for activities to 

demonstrate their learning. Students used both their imagination and experience to plan and 

implement initiatives to promote active and healthy living. The process led students to cultivate 

leadership potentials and creativity to craft novelty in active leisure, to make them more 

appealing to people, especially the youths of the new generation. The following are excerpts 

from faculty interviews: 
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I have to admit that I have relied on the creativity of my students to initiate 

advocacy of active and healthy living. Ang iban sa ila manami gid ang ideas, 

ang iban daw indi gid man pero nakahit man sa target a.… There were 

groups of students who are fun of going out during the weekends. They had a 

Travel Blog with fitness challenge activities. They posted their activities in 

their social media to encourage others towards fitness. They had mountain 

climbing, biking, hiking and swimming challenges... This is purely student 

initiated without my intervention and my students said that it is one of the best 

parts of their PE class… The way I see advocacy is, it is more personal and 

should be suited to one’s interest. So mas mayo kung pabay an ta na lang ang 

mga estudyante nga sila lang maghimo sini, amo man na hambal nila. Mas 

mayo pa gid kung grupo sila sang mga pareho man nila interes. 

I have to admit that I have relied on the creativity of my students to initiate 

advocacy of active and healthy living. Some of them had really beautiful 

ideas, others are not as quite but they hit the target alright.… There were 

groups of students who are fun of going out during the weekends. They had a 

Travel Blog with fitness challenge activities. They posted their activities in 

their social media to encourage others towards fitness. They had mountain 

climbing, biking, hiking and swimming challenges... This is purely student 

initiated without my intervention and my students said that it is one of the 

best parts of their PE class… The way I see advocacy is, it is more personal 

and should be suited to one’s interest. So students were better left off by 

themselves to do this, as they said so themselves. It is also better done with a 

group who share similar interest. [F002]  

Kids have very beautiful ideas. I trust them to create more exciting activities 

for themselves, their family and their friends in the future. I have to admit that 

I learned much from my students on what to do with the advocacy. [F001] 

Technology-enhanced physical education. Conversely, however, no evidence from the 

qualitative analysis can directly support the promotion of a technology-enhanced physical 

education. But traces were found that students did have a choice to select the appropriate media 

or technique to demonstrate their learning. Qualitative data provided evidences of a student-

centered approach through a variety of technology offered in the program to support a 

curriculum that is flexible enough to accommodate the diversity of learners. The following 

passages illustrated this notion: 
 

Actually, kanya kanya sila sang gimmick. I did suggest some activities like 

Zumba after class or play outside the class… Some of my students did these 

activities. Others joined fun run and I give them points for each certificate 

they present to me. 

Actually, they have their own gimmicks. I did suggest some activities like 

Zumba after class or play outside the class … Some of my students did these 

activities. Others joined fun run and I give them points for each certificate 

they present to me. [F003] 
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Advocacy and promotion of a physically active living. Lastly, the qualitative findings 

related to the delivery of the competency for advocacy and promotion of a physically active 

living seemed rather surprising. In the previous discussions, activities for advocacy were 

predisposed to develop student learning indepedence, creative minds and leadersip potentials, 

but the data also exposed challenges in the implementation of the PATHFit program. Two 

notable and related collections of thoughts apropos to the promotion of this competency were 

revealed in the analysis of qualitative data. These were the ambiguous interpretation of the 

standard for advocacy and its diverse implementation. 

Relative to both collections of thoughts, qualitative data reflected that the faculty 

understand well enough that advocacy is designed for the purpose of raising awareness towards 

active and healthy living but are not sure of how exactly to go about with this part of the 

program. Because the program is yet in the trial level, no institutional policies exist to support 

the plans and ideas of faculty and students. Moreover, the guidelines in the memorandum are 

rather too broad, thus resulted in various interpretations from different types of people. The way 

to advocate to some students is through any activity that would show or promote active and 

healthy living, regardless of whether they are physically active or otherwise. For some students, 

engagement in physically active endeavors is a must in order to advocate active and healthy 

living. There is an apparent question here: Is it really a must that the advocacy activity be 

physically active? The following lines from faculty interview and focus group discussion with 

students supported this notion: 

Ginemphasize ina sa amon trainings nga ang advocacy tama gid ka importante 

nga parte sang PATHFit program. Through our teachings, we are supposed to 

open doors to reach out to the community and spread awareness for active and 

healthy living … However, this part of the program remains to be a challenge to 

us all. As of now, wala pa gid ang eskwelahan klaro nga guidelines kung paano ta 

ni himuon. 

It was emphasized in our trainings that advocacy of an active and healthy living is 

a salient feature of the PATHFit program. Through our teachings, we are 

supposed to open doors to reach out to the community and spread awareness of 

active and healthy living … However, this part of the program remains to be a 

challenge to us all. As of now, we don’t have a clear institutional mechanism on 

how to do this. [F001]  

I wanted to question the poster-making contest because it was not an active 

advocacy. [laughs] [S023] 

Wala man ya naghambal si Sir nga dapat active gid. [laughs] Hambal ya man 

lang any activity that can raise awareness of active and healthy living. Gin 

approve nya man ang choice namon. The purpose of advocacy bala is to raise 

awareness…  

Our teacher did not mention about really having a physically active advocacy. 

[laughs] What he asked for is any activity that can raise awareness of active and 

healthy living. He also approved our choice. The purpose of advocacy, afterall, is 

to raise awareness… [S022] 
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Moreover, to some students, advocacy initiatives must be related to what they do in the 

classroom, but some other students took advocacy as an independent activity from instruction. 

Therefore, the second question here is: Should advocacy activity be related to class activity? The 

following are reactions of students:  

 

Daw kalayo lang galing, ma’am sang advocacy namon. Street Dance kami pero 

and advocacy namon Travel Blog with Fitness Challenge. [laughs] 

Our advocacy, however, is far different from our class activity. We are into Street 

Dance but our advocacy is travel blog with fitness challenge. [laughs] [S018] 

 

Pero ok lang man na sya, ma’am, di ba? As long as you get fit? Ako, dance man 

ang klase ko pero Travel Blog with Fitness Challenge ang advocacy ko. 

But it’s just okey, right, ma’am? As long as you get fit? In my case, I have dance 

as my PE class by my advocacy was Travel Blog with Fitness Challenge. [S020] 

 

Finally, the concept of advocacy seemed to have been conveyed to the students exactly the 

way the faculty interpreted them from the CMO; however, it appeared that students have seen 

this part of the program differently. Evidences showed that students had taken advocacy as an 

opportunity for two purposes: (1) raise their grade when they did not do so well in the skill part 

of their course and (2) increase social power in the social media through appealing activities and 

posts. These motives seemed to overshadow the actual purpose of advocacy. Careful institutional 

guidance seemed to be needed here. The following quotations supported this realization: 

Ang natabo ya sa klase ko, nangin paagi ini sang mga estudyante ko nga indi 

nami sa physical activity kag skill nga magtaas ang grade kay manami ang ila 

pagadvocate sang active and healthy living. As of now, dako pa gid nga challenge 

ini sa aton diri.  

In my class students who are not that good in physical activity and skills created 

an impressive way to advocate active and healthy living to improve their grade. 

As of now, this remains to be a big challenge for us here. [F002] 

When you are not good in skills, nami-on mo ang advocacy mo para makabawi 

ka.  

When you are not good in skills, you have to do well in you advocacy so you can 

upgrade your ratings. [S014]  

… After all that I have been through in the PE class, I have realized that our 

advocacy has enhanced our capacity and social media influence a lot.  I 

personally feel empowered with the shares and likes my posts had. [S021] 

To investigate the alignment of the implementation of the new PATHFit program at 

WVSU, this study gathered the experiences of faculty and students under the program who 

worked hard to achieve the Active and Healthy Living (AHL) and Advocacy and Action Plan 

(AAP) standards and outcomes. The standard for AHL requires students to lead a healthy 

lifestyle by incorporating physical activities, healthy diet, and a good amount of rest while the 

standard for AAP requires students to encourage other people to be physically active by setting 

themselves as good examples. Excerpts from faculty interview and focus group discussion with 

students were used to trace evidences of alignment to these standards to confirm the results 

obtained from the document analysis of course syllabi. Details, which include institutional 

outcomes for PE, teaching and learning activities (TLAs) and assessment tasks (ATs) used to  
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deliver the standards and outcomes prescribed by CHED for the PATHFit program, are 

summarized in Table 2. 

Table 2. Alignment of WVSU Curriculum Delivery Practices with the CHED Standards and 

Outcomes. 

   CHED                CHED WVSU’s Curriculum Delivery Practices 

Standard Outcome Outcome TLA AT 

 

 

 

Active  

and  

Healthy  

Living 

1. Participate in 

moderate to vigorous 

physical activities 

(MVPAs) in 

accordance with 

national and global 

recommendations on 

physical activities for 

health. 

• actively participate in self-

directed activity-based 

program  

• achieve and maintain a 

health-enhancing level of 

fitness  

• Workouts or conditioning 

exercises  

• Implementing personal 

fitness program  

• Assignment (Home-based 

exercise) 

• Fitness test 

• Practical exam 

 

2. Adapt movement 

competencies to 

independent physical 

activity pursuits that 

are health-enhancing 

and personally 

rewarding. 

• demonstrate competency 

in many movement forms 

and proficiency in a some 

movement forms  

• be equipped with 

knowledge and skills on 

injury prevention and 

techniques in all physical 

activities.  

• Lecture-demonstration of 

conditioning exercises and 

locomotor and non-

locomotor  movements 

• Comparing performance 

against model 

• Library research: 

Functional anatomy  

• Student report on 

functional anatomy 

 

• Practical  exam or 

skill tests 

• Written exam 

• Reflection paper 

3. Monitor progress and 

evaluate achievement 

of personal fitness and 

dietary goals. 

• use standards-based 

assessment  

• set performance-based 

fitness goals  

• examine the effect of 

nutrition, rest and other 

lifestyle factors that 

contribute to better health 

and fitness 

• Lecture-demonstration of 

fitness test protocols 

• Comparing fitness test 

result to int’l norm  

• Fitness goal setting 

• Behavior modification 

plan 

• Food and activity log 

• Fitness test 

• Journal of food 

and physical 

activity 

4. Practice empathy, fair 

play; show respect for 

differing abilities (i.e., 

diversity) through 

interpersonal 

communication skills 

and emotional 

regulation during PA 

participation. 

• display values of fairplay, 

empathy and respect 

during activities  

• demonstrate 

understanding and respect 

for differences among 

people in physical activity 

settings  

• show appreciation of 

cultural, racial, ethnic, 

social and economic 

difference 

• Work-outs or skill drills 

• Mini games in class 

• Culminating activity  

• Assigned task  

• Reflection paper 

• Rubric of teacher 

observation  

• Peer rating 

5.  For sports, apply 

basic tactics (e.g. 

defense, offense, 

transition) in game 

situations. 

• determine appropriate and 

effective offensive, 

defensive, and cooperative 

strategies for the specific 

game scenarios 

• Lecture-demonstration 

• Workouts/skill drills 

• Assignment (Home-based 

skill practice) 

• Culminating activity 

(Tournament) 

• Practical exam 

• Event task 

• Rubric of teacher 

observation 

• Oral exam 

• Scoresheet  
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Advocacy 

 

and Action 

 

Plan 

Devise, apply and 

assess a range of 

strategies (i.e., 

exercise program 

design; goal-

setting; periodic 

evaluation) to 

improve one’s 

physical activity 

performances and 

those of others. 

• determine factors 

involved with fitness 

development and 

training strategies  

apply movement concepts 

and principles in learning 

and development of motor 

skills 

• Lecture-demonstration 

of fitness tests protocols 

• Lecture on exercise  

protocols 

• Goal setting 

• Project: Advocacy plan 

Assignment: Implementing 

advocacy plan 

• Fitness test 

• Practical test 

• Rubric 

• Portfolio  

Scoresheets  

 Enhance and 

advocate for one’s 

personal and 

others’ fitness, 

safety and wellness 

through physical 

activity 

participation and/or 

leadership.  

• understand that physical 

activities provide 

opportunities for 

enjoyment, challenge, 

self-expression and 

social interaction  

examine the importance of 

monitoring fitness, diet, 

rest, and other lifestyle 

choices on health and 

fitness 

• Project: Advocacy plan 

• Assignment: 

Implementing advocacy 

plan and making 

reflections 

• Online task: posting of 

pictures/videos of 

advocacy activities 

 

• Creative output 

• Rubric 

• Portfolio 

• Peer rating 

• Scoresheet 

• Certificate  

Shares and likes 

 Promote practical 

and creative 

interventions that 

will create 

community 

connection and 

contribute to the 

health and wellness 

of the school 

community and its 

periphery. 

• initiate venues to 

promote active 

participation for fitness 

and wellness in the 

school and the 

community  

use their fitness to serve 

the community and 

fellowmen 

• Project: Implementing 

advocacy plan and 

making reflections 

• Online task: posting of 

pictures/videos of 

advocacy activities 

Assignment: Making 

reflections and philosophy 

of fitness  

• Project 

• Rubric 

• Peer rating 

• Certificate 

• Scoresheet  

Shares and likes 

 

Constructive alignment of program outcomes showed that a greater proportion (63%) of the 

competency indicators addressed higher levels of understanding based on SOLO taxonomy. 

Similarly, the greater proportion (63%) of these competency indicators delivered functioning 

knowledge, leaving just an adequate proportion (37%) for declarative-based knowledge to 

strengthen discipline-related learning. Interrelation of these program ILOs conformed with the 

traditional information processing model advanced by Shiffrin & Schneider (1977), the dual 

processing theory, which assumed that functioning or procedural knowledge is preceded by 

declarative-based knowledge (Norman et al., 2017). Nonetheless, unit outcomes clearly defined 

the content or unit area to which they apply as well as the competencies they support. Some verbs 

of the unit outcomes needed improvement as they are not specific, observable, or measurable (e.g. 

highlight, familiarize, be responsible, acquire, have a choice). A greater proportion of unit 

outcomes in all three PATHFit courses at WVSU addressed lower levels of understanding which 

is not ideal for a tertiary level course. Learning outcomes in college courses should deliver higher 

levels of understanding in order to address the complexity of learning in the tertiary level (Maffei 

et al., 2016). Favorably, a greater proportion of them delivered functioning or procedural 

knowledge which is just logical as Physical Education is basically performance-based. While a 

greater proportion of outcomes for PATHFit 1 delivered declarative knowledge which is ideal for 

the course, being the foundation of the other three PATHFit courses. Outcomes in the lower levels 

of understanding in all three PATHFit courses supported the implementation of the standard for 

Active and Healthy Living while outcomes in the higher level of understanding supported the 

implementation of the standard for Advocacy and Action Plan. 

Constructive alignment of TLAs showed that contexts for the activities in all three PATHFit 

courses were provided and they required the same or related action as dictated by the expected 

outcomes except for those TLAs which outcome verbs were rather vague and indistinct. Unless 

these verbs and outcomes are improved or restated, it will be very difficult to lay out the context 

 



42 MALONES 
 

 

needed and design appropriate TLAs to facilitate ease of assessment and evaluation. TLAs of 

outcomes for higher levels of understanding, specifically for the Standard of Advocacy and 

Action Plan, relate to attributes of lifelong learning. These are the outcomes that contribute to 

initiatives of engagement and commitment to a physically sound recreational program later on in 

life. In addition, TLAs for the Standard of Advocacy and Action Plan were managed by students 

(self-managed) with some guidance from the teacher. This observation backed up the findings 

that PATHFit program fostered empowerment and attributes of student leadership and their 

learning independence. Moreover, TLAs of outcomes for lower level of understanding 

predominantly supported the implementation of the standard for Active and Healthy Living. 

TLAs of these outcomes were teacher-managed, but is rather beneficial, to guarantee a sound 

knowledge-based acquisition for the PATHFit curriculum. Finally, Movement Education was the 

theoretical framework used for the implementation of these TLAs, alongside skill-specific 

theories like Thorndike’s “Law of Practice”, the “Schema theory” by Schmidt et al., and other 

theories under motor skills and performance. 

Constructive alignment further showed that assessment tasks in the WVSU’s PATHFit 

program presented students with tasks that required them to enact or do something similar to the 

operative verbs in the outcomes statement. In terms of authentic assessment, ATs especially for 

TLAs in the standard for Advocacy and Action Plan assessed real life experiences for recreation. 

Physically active recreation, to which the students would likely engage in after their PATHFit 

courses, is the continuation of the PATHFit program upon the freewill of the students. ATs like 

fitness tests reflect a real life or authentic experience which is monitoring the fitness that the 

student would do when he or she will self-manage his or her own fitness program in the future. 

The same is true with ATs as practical exams to assess movement efficiency and rubrics which 

criteria assess performance in sports tournaments which might also be the recreation of students 

later on. With regards to the personal involvement of students, performance-based assessment 

like fitness tests and practical exams are the most reliable of the assessment tasks as they are free 

from the possibilities of obtaining outputs from someone else or manufacturing the results. All 

ATs in WVSU’s PATHFit program can be quantified or given numerical scores which facilitated 

ease of solving grade related concerns. Finally, the modified version of Bloom’s taxonomy was 

the framework used by all teachers to lay out assessment tasks. 

DISCUSSION 

In general, the results revealed from both the quantitative and qualitative data support the 

line of thought advanced by Ennis (2017) who pushed the enhanced training and performance of 

exercises in order to achieve the goals of physical activities beyond the level of “effective.” 

According to Ennis, a PE program is “effective” if it achieves its most unique contribution to 

general education and that is physical fitness. If the PE program is able to make students find 

meaning or connection in their exercise, then it has achieved a level that is beyond “effective”. 

The obvious preference of WVSU of the psychological benefits of exercise supported earlier 

advocacies of fitness pursuits beyond health benefits promoted by Cekin (2015) who stressed the 

improvement of self-esteem, optimism and happiness in engagement to physical activities and 

Beni et al. (2016) who identified social interaction, enjoyment, challenge, motor skills and 

personally relevant learning as central stimuli to the meaningful participation of youth to 

physical education. The baseline of the school of thought put forward by the result of this study 

was engagement to physical activity to enhance fitness. This perspective runs parallel with the 

findings of Lubans et al. (2016) who found that the enhanced self-esteem of youths is 

precipitated by the enhancement of their fitness. It also sustains the developments in the study of 

Donnelly et al. (2016) which suggested the positive association of physical activities and fitness 

to the improvement of cognition and academic achievement among children. 

Further, the results also supported the conclusion of Ennis (2017) who affirmed that 

physical activities under a transformative type of PE and conducted within a motivating and  
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nurturing set up can change the lives of students. The new experience of WVSU of physical 

education under the new PATHFit added meaning to students’ quest for personal relevance and 

connection to physical activities and their involvement in the decision-making on their education 

had improved their self-motivation and engagement to exercise. The transformation of WVSU 

physical education, however, cannot be solely attributed to the introduction of the PATHFit 

program but, as results presented, it appeared to be also influenced by the various hallmarks of 

the institution. Factors as the teacher, the learner, educational materials and facilities, the school 

environment, the school culture and ideology, instructional methods and assessment which were 

identified by Chaudhary (2015) to influence curriculum implementation had its own impact on 

the delivery of the PATHFit program at WVSU. Curriculum implementers, as they work with 

the curriculum have several national and international agenda at the back of their mind along 

with institutional agenda. The daily challenge of teachers is how to implement all these agenda 

in their classes in such a way that they will result to positive changes that society may benefit 

from. In most cases, like that in WVSU, the implementation of institutional agenda could also 

result in the implementation of national and international agenda as the previous are rooted to the 

latter. Institutional agenda affect not only the curriculum but also the students through the 

ideologies of their teachers which in effect will also influence the school climate and culture. 

The effect of all these factors and agenda to the implementation of the PATHFit program at 

WVSU became apparent in its emphasis to advance Kinesthetic intelligence, Intensified physical 

fitness, Nurturance of creative minds, Awareness of health and social responsibilities, Student 

learning independence and Empowerment of student leaders or KINASE, for ease of recall. 

These qualities appeared to have cascaded from the hallmarks of the institution and are 

promising attributes to advance the Global Action Plan for Physical Activity.  Likewise, they 

may serve also as guiding principles for other higher education institution to implement the 

PATHFit program. 

Kinesthetic intelligence that leaned towards the development of movement efficiency 

principles relevant for one’s daily movement use is a paramount concern of the physical literacy 

program of WVSU. Kinesthetic or bodily intelligence is one’s ability to use his or her body with 

excellent precision in order to facilitate performance of movement goals and personal motives. 

People with good kinesthetic intelligence are able to use their body to make planned movements 

into action. Dance, sports, callisthenics and aerobic exercises are all educational aids for the 

development of kinesthetic intelligence. In Howard Gardner theory of multiple intelligences, it is 

one of the eight intelligences a person possesses (Sener & Cokcaliskan, 2018). At WVSU, the 

stress of its physical literacy program through PATHFit training was placed in producing 

movements correctly and execute them in smooth, efficient and confident manners using dance, 

sports, calisthenics and aerobic exercises as its educational aids. By the inclusion of anatomical 

and biomechanical principles, it has enabled its students to objectively analyze and evaluate 

motion and exercise.  

Intensified physical fitness is the heart of the implementation of the PATHFit program at 

WVSU in order to address the global challenge to decrease sedentary lifestyle by 15% before 

this decade ends. In various studies (Li et al., 2019; Ozkan et al., 2018; Akindutire & 

Olanipekun, 2017), regular engagement to physical activities proved to help prevent lifestyle 

diseases such as stroke, diabetes, heart disease and cancer. The bellow for a healthy lifestyle 

through engagement in physical activity made by the WHO was answered in WVSU by 

implementing the PATHFit program. Through this new tertiary PE program, WVSU students 

were motivated to engaged in exercise through goal setting, personalizing fitness program, and 

keen monitoring of their food intake and physical activities. This is likewise, supported by an 

equally wholesome educational environment necessary to maximize potentials for the 

development of a physically sound studentry. 
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Empowerment of student leaders became apparent in the freedom that WVSU granted to 

its students. This afforded them the capacity to make decisions on their pursuit of fitness and 

their advocacy of active and healthy living. Likewise, the students were granted the power to 

lead endeavors to promote health and wellbeing as well as the freedom to choose the technology 

to realize their goals and motives. This kind of student empowerment and leadership training 

promoted at WVSU is what the Global Action Plan on Physical Activity (GAPPA) exactly 

needed. GAPPA was instituted by the WHO to reduce lifestyle-related diseases by 10% in the 

world before this decade ends (World Health Organization, 2018). The duration of this action 

plan is between the years 2018-2030 and it goes with the slogan, “More Active People for a 

Healthier World.” GAPPA needs effective leaders to initiate activities in the community and 

workplaces to alleviate sedentary lifestyle that eventually lead to the risks of premature deaths 

due to non-communicable diseases. The qualities instilled by WVSU among its students through 

the PATHFit program are promising contributions to the realization of this urgent global call. 

CONCLUSION 

The new PATHFit program, when carefully designed to suit institutional goals and 

objectives and implemented in compliance with the standards and outcomes prescribed by 

CHED, can have a remarkable contribution to the general education curriculum. It can advance 

students’ knowledge on fitness and its management that can lead them to a lifetime engagement 

to self-directed exercise and recreation. The keen monitoring of students’ diet that is promoted in 

this new program can help students become intelligent consumers and evaluators of food 

products and their contents. Its emphasis on movement competency and efficiency can help 

students become literate participants and competitors of exercise, dance or sports activities. 

Likewise, various content activities of this new program nurtured students’ creativity, learning 

independence and leadership predispositions that can help them become ideal graduates of the 

institution and potential agents of positive social change.  

The PATHFit program fosters qualities that are so desired to put the Global Action Plan 

for Physical Activity (GAPPA) in progress to solve the urgent global problem of sedentary 

lifestyle and its consequential effects. The implementation of the PATHFit program in HEIs can 

allow GAPPA to take advantage of education’s capabilities to produce advocates that the society 

need to execute and sustain this action plan.  
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